Pupil premium strategy statement 2022-23

This statement details our school’s use of pupil premium (and recovery premium) funding

to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detalil

Data

School name

Larkmead School

Number of pupils in school

746 (in Years 7-11)
[numbers based on October 2022]

Proportion (%) of pupil premium eligible pupils

18% (in Years 7-11)
(7:19%, 8:23%, 9:18%, 10:15%, 11:17%)

Academic year/years that our current pupil
premium strategy plan covers

2021-2024

Date this statement was published

December 2021 (published)
October 2022 (review)

Date on which it will be reviewed

October 2023

Statement authorised by

Jonathan Dennett

Pupil premium leads

Ed Carlin and Sherkinah Lewis

Governor / Trustee lead

Amena Sutton

Funding overview

Recovery premium funding allocation this academic year

Detail Amount

Pupil premium funding allocation this academic year ?1311005
[figure from DfE]
£36,984

Pupil premium funding carried forward from previous

academic year

funding, state the amount available to your school this

years (enter £0 if not applicable) £ 0
Total budget for this academic year
If your school is an academy in a trust that pools this £167. 989

[provisional figure from DfE]




Part A: Pupil premium strategy plan

Statement of intent

The school’s virtues of one community, individual minds and creating futures embody
our overarching intention for each and every one of our students. As “‘one community”
we value each member of the Larkmead family. “Individual minds” encourages
personality and diversity, enabling each student to be themselves. “Creating futures”
means inspiring ambition and resilience, with a focus on careers education,
progression and destinations.

This is our intention for all of our students, irrespective of their background or the
challenges they face, as we strive to ensure they all make good progress and achieve
high attainment across the curriculum.

The focus of our pupil premium strategy is to support our disadvantaged pupils in
achieving this goal, including those who are already high attainers. Although this
report focusses on those students eligible for the pupil premium, the activities
described are also intended to support other vulnerable pupils, such as those who
have a social worker and those who are young carers, irrespective of whether they
qualify for the pupil premium or not.

Quiality first teaching is at the heart of our approach, with a focus on areas in which
disadvantaged pupils require the most support. This is proven to have the greatest
impact on closing the disadvantage attainment gap and at the same time will benefit
the non-disadvantaged pupils in our school. We aim to ensure that all disadvantaged
students attend school and will be successful learners, are provided with timely and
accurate feedback on their learning and are given additional support where required,
particularly to develop their literacy, numeracy and organisational skills. Implicit in the
intended outcomes detailed below, is the intention that non-disadvantaged pupils’
attainment will be sustained and improved alongside progress for their disadvantaged
peers.

Our approach will be responsive to common challenges and individual needs, rooted in
robust diagnostic assessment, rather than assumptions about the impact of
disadvantage. The approaches we have adopted complement each other to help
pupils progress and succeed. To ensure they are effective we will:

¢ ensure disadvantaged pupils are challenged in the work that they're set

e act early to intervene at the point need is identified

e adopt a whole school approach in which all staff take responsibility for
disadvantaged pupils’ outcomes and raise expectations of what they can
achieve




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1

GCSE Outcomes

It is recognised that attainment data is not the best way to compare the
GCSE outcomes of disadvantaged students with that of their peers, as it
does not consider prior attainment. Progress 8 figures should overcome
this issue, having just been reintroduced after the disruption to
examinations caused by Covid-19. Recent P8 figures for Larkmead
School are:

Progress 8 2018 2019 2022 2019 Nat
Av
. -0.60 -0.67 -0.96 -
Dlsadvantag ed (-0.20 minus two (-0.34 minus two (-0.69 minus two . 045
students) students) students) (like-for-like)
Whole School +0.06 -0.26 -0.38 -0.03

The impact of two outliers on overall results in highlighted above.

Whole school Progress 8 in 2022 showed that the disruption due to
Covid had a significant impact on all of our students. As reported and
recognised nationally, the pandemic saw the disadvantaged gap grow,
with students that had sufficient support and resources to work from
home doing so and those that didn’t falling further behind. Despite
consistent efforts to encourage disadvantaged students to work in
school, this was not always achieved.

The disadvantaged gap has clearly increased since 2019.

The percentage of PP students gaining 9-4 in both English and
Mathematics increased prior to CAGs and TAGs but dropped in 2022.
Although this percentage figure will depend on prior attainment, it
remains a key focus for improvement for each cohort in order to
maximise our disadvantage students’ future life chances.

9-4 English & 2019

Maths 2018 | 2019 | 2020 | 2021 |2022 | Nat
Av

Disadvantaged | 42% | 50% | 69% | 58% | 46% (l_ff"_’fk’ )




Attendance

Attendance whole-school has not yet returned to levels seen in 2019,
following the disruption due to Covid-19. PP attendance of Years 7-10*
last year (2021-22) was 81.5% compared to 89.6% whole school, with
similar differences seen in each separate year group.

*Year 11 have been omitted from this analysis to avoid discrepancies caused by exam study leave
Persistent absenteeism for PP was 59% compared to whole school at
34%.

All data, whether assessment, observation or discussion, shows that
absenteeism negatively affects the outcomes students and, therefore,
this is widening our disadvantaged gap.

Literacy

It is widely appreciated that access to the curriculum is enhanced
through higher levels of reading comprehension and literacy.
Assessment of reading ages through Renaissance Star Reading,
alongside discussion with students and staff, shows that the percentage
of students in both the “on watch” category (and below) and the
“‘intervention” category (and below) are considerably higher in Larkmead
School within the PP cohort than the non-PP cohort.

It is expected that, unless tackled, this would result in lower GCSE
outcomes for these students when compared to their peers, as well as a
greater chance of lower motivation towards and engagement with the
curriculum.

Lockdown learning

Prior to 2022 GCSE results, our assessments, observations and
discussions with pupils and families suggested that the education and
wellbeing of many of our disadvantaged pupils had been impacted by
partial school closures to a greater extent than for other pupils. These
observations were backed up by several national studies and further
supported by the 2022 GCSE results and Progress 8 data.

This is, in some cases, impacted by issues of support and stability at
home. It was also due to a technology disadvantage that we later
overcame through lending devices supplied to us through the DfE and
from other sources. However, it clearly emphasised an ongoing
technological disadvantage issue that we are keen to continue to
explore and address.

Moving forwards, we have identified that some students have significant
knowledge gaps which could result in them falling further behind targets
based on prior attainment.

Homework

Data prior to December 2021 shows the percentage of PP students with
more than one poor Attitude to Learning 2 (AtL2) score (homework
concern) is higher than equivalent percentages for non-PP students,
especially in Years 8-10.

Through discussion, this is due to a number of factors. Research
clearly shows the importance of support and encouragement working
outside of lessons and the impact that this has on progress and
attainment.




Engagement and Aspiration

Discussion with PP students and analysis of educational visit data
shows less engagement from PP students with opportunities made
available to them compared to their peers. There also appears to be
less awareness of opportunities available beyond Year 11, with options
choices and destinations beyond KS4.

Research shows that engaging positively within school, making the right
subject choices for GCSE and aspiring to a longer-term goal support
better attendance, increased engagement and greater progress of the
individual.




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria
Improved attainment
among disadvantaged 2022/23 and 2023/24 KS4 outcomes demonstrate that
pupils across the disadvantaged pupils achieve a Progress 8 score of
curriculum at the end of above -0.25, aiming for a positive overall score.
KS4.

Using pre-Covid-19 National Averages as targets,

sustained high attendance from 2023/24 demonstrated

by:

e the overall absence rate for all pupils being no more
than 5%

e the absence rate for disadvantaged pupils being no
more than 8%

e the percentage of all pupils who are persistently
absent being no more than 14%

e the percentage of disadvantaged pupils who are
persistently absent being no more than 25%

To achieve and sustain
improved attendance for all
pupils, particularly our
disadvantaged pupils.

Improved literacy from 2023/24 demonstrated by a
significant reduction of “on watch” and “intervention” PP
Improved literacy amongst | students when taken as a percentage within Years 8-
PP students. 11 only. This will ensure that the interventions in place
are having the desired effect of improving literacy
levels in the cohort.

Teacher reports and class observations suggest

Improved metacognitive disadvantaged pupils are more able to monitor and
and self-regulatory skills regulate their own learning, through the use of after
among disadvantaged school provision instead of home learning where
pupils across all subjects. appropriate. AtL2 data will support this finding when

comparing PP and non-PP data in each year group.

Improved engagement in enrichment opportunities
outside the classroom in 2022/23 and in 2023/24,
demonstrated initially by engagement in the Year 7
PGL trip and other year events as well as data through
discussion with HoD and HoFs organising subject
educational visits.

Improved aspiration and future plans amongst PP
students, demonstrated through one-to-one and small
group discussion.

To achieve and sustain
improved engagement in
opportunities outside of the
classroom and aspiration
amongst disadvantaged
students.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

All chosen actions and approaches have been informed by the following documents,
some of which are referenced explicitly below:

[Source 1] Sutton Trust and Educational Endowment Foundation: Teaching and
Learning Toolkit

[Source 2] Ofsted: The Pupil Premium, How schools are spending the funding
successfully to maximise achievement

[Source 3] DfE: Supporting the attainment of disadvantaged pupils

[Source 4] Ofsted: The Pupil Premium, An Update

[Source 5] Matthew Haynes SHMI: Improving Disadvantaged Pupils’ Outcomes

[Source 6] Pupil Premium Menu: EFF Evidence Brief



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/413197/The_Pupil_Premium_-_How_schools_are_spending_the_funding.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/413197/The_Pupil_Premium_-_How_schools_are_spending_the_funding.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/379205/The_20pupil_20premium_20-_20an_20update.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-teachers/pupil-premium/Pupil_Premium_menu_evidence_brief.pdf.pdf?v=1649431092

Teaching

(e.g. CPD, recruitment and retention)

Budgeted cost: £ 20,000

. : Challenge
Activit Evidence that supports this number?s)
y approach
addressed
Quiality first teaching We continue to embed the ethos of a whole 1,2,3,4,5,6
supported by school responsibility (and accountability) for
evidence informed the success of PP Students.
CPD for teachers and [Source 3] states that “more successful
support staff schools use data to identify pupils’ learning
(Further su ’ orted b needs during regular reviews of progress”
CPD bp f y [Source 5] states that “An emphasis on
res_ources rom tilting’ the work of the school toward DA
The National College) | pupils is needed in order for them to catch
[Continued from Year 1] up” and “Staff must know their
disadvantaged pupils and provide for them
as part of quality first teaching”
Maintain a CPD focus | Teaching metacognitive strategies to pupils 1,5
on developing can be an inexpensive method to help
metacognition and pupils become more independent learners.
the quality of teacher [Source 1] states that “The evidence
modelling and indicates that explicitly teaching strategies
.. to help plan, monitor and evaluate specific
exposition. aspects of their learning can be effective.”
[Continued from Year 1]
Invest in software and | Internal evidence has identified the 1,5

hardware to monitor
and support students
with out-of-class
learning.

Conduct regular
audits to ensure ICT
access is monitored
and maintained for all
students.

[Continued from Year 1]

technology gap with some of our
disadvantaged students and this was
highlighted during both Covid-19 lockdowns
when most students were required to work
from home.

We have now invested in increased
capacity to both support students who do
not have access to IT at home and to
monitor and enhance its regular use.

[Source 1] states that “the impact of
homework on learning is consistently
positive (leading to five months additional
progress)”




Promote and support
(through appropriate
CPD) the literacy
strategy including the
use of PiXL unlock,
word of the week and
the reading strategy
in lessons.

[Continued from Year 1]

Acquiring disciplinary literacy is key for
students as they learn new, more complex
concepts in each subject. This is further
described in Improving Literacy in
Secondary Schools

Reading comprehension, vocabulary and
other literacy skills are heavily linked with
attainment in maths and English as
described in a report by the OUP (word-
gap.pdf (oup.com.cn))

Further developing the culture of reading is
a school improvement priority. Much work
has been put in place to further the scope of
the literacy strategy with whole-staff CPD
from experts in the Vale Academy Trust,
training for staff in school and regular
promotion through the school CPD
programme.

1,3



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://www.oup.com.cn/test/word-gap.pdf
https://www.oup.com.cn/test/word-gap.pdf

Targeted academic support

(e.g. tutoring, one-to-one support)

Budgeted cost: £ 83,000

Activity

Evidence that supports this
approach

Challenge
number(s)
addressed

Continue to develop
Year 11 core
interventions (Cv, Fy,

Hy)

[Continued from Year 1]

KS4 Core Interventions continue to be
popular and well attended and now take
place in a variety of formats. Progress
against iTarget for students involved is
clearly visible.

[Source 1] states that “small group tuition is
effective, and as a rule of thumb, the
smaller the group the better” and “in areas
like reading and mathematics one-to-one
tuition can enable learners to catch up with
their peers. Short, regular sessions over a
set period of time appear to result in
optimum impact.”

[Source 3] states that more successful
schools “focus on providing targeted
support for under-performing pupils during
curriculum time (as well as providing
learning support outside school hours)”

[Source 5] states that “Interventions must
work with first line teaching and teachers
need to be aware of and involved in what is
being done”

1

Continue to develop
the Yrll mentoring
programme for
identified students
(coordinated by PI)

[Continued and extended from
Year 1]

Mentoring has been used successfully with
some Year 11 students so, while this is
recognised to be a time-intensive
intervention, work has been done to focus
support on the areas where it will be most
effective and have the most impact. In
particular, it is recognised that some
students need help with organisation,
whereas others need time to discuss their
attitudes to school and address their
motivation to succeed with an adult they
trust.

[Source 1] states that “there is some
evidence that pupils from disadvantaged
backgrounds can benefit from up to about
two months’ additional progress from
mentoring. Other positive benefits have
been reported in terms of attitudes to
school, attendance and behaviour”

1,2,4,5,6

10




Year 9-10 PP Support
(Li)

[Continued from Year 1]

Using Year 9 and Year 10 students for
student voice activities and visibly
responding to their needs has been used to
gain useful feedback on all areas of school
life whilst also raising the status of students
who may otherwise feel unheard and
unable to make sufficient progress.

[Source 1] states that “there is some
evidence that pupils from disadvantaged
backgrounds can benefit from up to about
two months’ additional progress from
mentoring. Other positive benefits have
been reported in terms of attitudes to
school, attendance and behaviour”

4,5,6

Yrll extra core
classes

[Continued from Year 1]

Although reducing class sizes is reported as
low impact, this is based on limited
evidence from the EEF. Internal evidence
based on previous years in school shows
that reducing class sizes in English, Maths
and Science to be more aligned to those in
option subjects has had a positive impact
on progress.

[Source 1] goes on to state that “Smaller
classes only impact upon learning if the
reduced numbers allow teachers to teach
differently — for example, having higher
quality interactions with pupils or minimising
disruption” and “The gains from smaller
class sizes are likely to come from the
increased flexibility for organising learners
and the quality and quantity of feedback the
pupils receive”, both of which are applicable
in these circumstances.

Continue to develop
Yr7-11 PowerHour
(after school revision
and homework club 3
times a week) using it
to offer support and
mentoring to all
students, with
targeted invites in
KS4

[Continued and extended from
Year 1]

It is recognised that PP Students need
support and encouragement working
outside lessons. Early analysis of
homework issues, identified through
tracking, will allow for practice to be
modified to support PP.

Extending PowerHour to KS3 (under the
title of a homework club) is a continued
strategy from last year that must be
promoted and focussed more effectively.

In addition, PowerHour will start with a 15-
minute focussed session of core revision
before students are either able to do their
own work or continue under direct
supervision of a subject specialist.

[Source 1] states that “the impact of
homework on learning is consistently
positive (leading to five months additional
progress)” and “evidence suggests that
disadvantaged pupils benefit
disproportionately from extending school
time”

1,5

11




Invest in bespoke
intervention to aid
Maths and English
post-Covid catch-up

[New in Year 2]

Money and advice from the National
Tutoring Project has been used to ensure
students in Year 11 are able to have
intervention focussed on identified area of
need. Although not uniquely focussed on
PP students, those identified as
disadvantaged will get priority when
identifying students. Work will be planned
with the staff from school to ensure
appropriateness and effectiveness. Money
from the pupil Premium budget will be used
alongside NTP funding.

NTP guidance lists best practice for tutoring
with respect to group sizes, use of external
agencies and ensuring adequate
communication between teaching staff
involved and this has been carefully
adhered to.

1,3,4,5

12



https://www.gov.uk/government/publications/national-tutoring-programme-guidance-for-schools-2022-to-2023/national-tutoring-programme-guidance-for-schools-2022-to-2023

Wider strategies
(e.g. related to attendance, behaviour, wellbeing)

Budgeted cost: £ 65,000

. : Challenge
- Evidence that supports this g
Activity aoproach number(s)
PP addressed
This change has been made to provide all 1,2,3,4,6
students with a broad and balanced
education in their first three years at
Larkmead. This ensures further
Switch to a three-year engagement with the arts subjects which
KS3 dt are proven to have an impact on all
(and two-year students and filling a potential gap for
KS4) disadvantaged students. This will nurture
confidence and cultural capital for all, again
[New in Year 2] with a particular impact on our PP cohort.
[Source 1] states that “Arts participation
approaches can have a positive impact on
academic outcomes in other areas of the
curriculum.”
Improve attendance This role will continue to be used to target 2
and target persistent attendance concerns, especially following
absenteeism through the disruption caused by Covid-19.
earlv identification [Source 3] states that “more successful
y ) schools set up rapid response systems to
and action, pare.nt.al address poor attendance”
contact, home visits
and attendance
workshops.
[Continued from Year 1]
Increase the Workshops focussing on involvement with 2,6

opportunities for KS3
disadvantaged
students to engage in
activities in school
time but outside of
the normal
curriculum.

[New in Year 2]

the school garden, cycle maintenance and a
local stable has been used effectively in the
past for some learners in the school. This
has been extended and offered to more
students, with PP students prioritised for
intervention.

As well as benefits directly related to the
activity, this will give the students taking
part the chance to talk openly and receive
small group support about other aspects of
their life, improving their motivation, self-
confidence and feeling of inclusion.

[Source 1] states that “outdoor adventure
learning consistently shows positive
benefits on academic learning. There is also
evidence of an impact on non-cognitive
outcomes such as self-confidence”

13




Improve parental
contact with PP
students, focussing in
particular on PTCEs
in the first instance.

[Continued from Year 1]

Most research looking at parental
engagement focuses on home reading
interventions in early years and primary
settings. However, the effect in secondary
schools is as high as +2 months.

[Source 1] states that “By designing and
delivering effective approaches to support
parental engagement, schools and teachers
may be able to mitigate some of these
causes of educational disadvantage,
supporting parents to assist their children’s
learning or their self-regulation.” It goes on
to give key elements including, “failoring
communications to encourage positive
dialogue about learning, regularly reviewing
how well the school is working with parents
and offering more sustained and intensive
support where needed.”

2,4,5,6

Increase the
opportunities and
encouragement for
disadvantaged
students to engage in
all year and subject
enrichment activities.

[Continued from Year 1]

It is vital to ensure all PP students have a
positive experience of secondary school.
This initiative was very successful last year
in encouraging PP Students to attend this
residential.

This now needs to be extended to offer
more encouragement and support for
disadvantaged students getting involved in
all enrichment activities.

[Source 1] states that “outdoor adventure
learning consistently shows positive
benefits on academic learning. There is also
evidence of an impact on non-cognitive
outcomes such as self-confidence”

[Source 1] states that “the impact of arts
participation and sports participation on
academic learning appears to be positive
but low.” Wider benefits include “improved
attitudes to learning, well-being, health and
social benefits”

Continue to improve
options and careers
advice and support
for disadvantaged
students.

[Continued from Year 1]

Student Voice with Year 9 indicates that PP
students feel less well prepared to make the
best option choices and post-16 choices
(including work experience). lItis also
recognised that PP students will be more
motivated to engage in independent study if
they have high future aspirations.

[Source 5] states that “Building high
aspirations, including inspirational careers
advice and guidance, are key”

2,6

Total budgeted cost:

£168,000
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Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022
academic year.

Improved attainment among disadvantaged pupils across the curriculum at the
end of KS4.

Data regarding Progress 8 in the first examined year after Covid shows that students at
Larkmead were clearly adversely affected by the lockdown and loss of teacher directed
learning; furthermore, this was not adequately addressed in the time available on their
return to school. The disadvantaged gap, calculated by the difference in P8 scores,
grew in 2022.

. Pupil Premium :
Pupil Premium | (with two students 2019 I\I(ﬁlktéc_)fgfllilkgverage
removed)
English S-rz]ld Maths 45% 50% 45%
English s;i-réd Maths 3204 35% 24%
Attainment 8 33.2 36.1 36.5
Progress 8 -0.96 -0.69 -0.45

PP attainment remains below 2019 National Averages — the best comparator available
at present, whilst recognising that National Averages increased in 2022 — and it is clear
that the strategy requires further implementation if the intended outcomes are to be met
in the 2023 and 2024 GCSE results.

The Year 11 mentoring strategy is more focussed in its second year. Students
requiring in-class subject intervention have been identified and identified staff will
regularly meet with those identified as PP to check that they are receiving,
understanding and making best use of the help made available to them. Those
students requiring careers advice, behavioural intervention and motivational support
will be mentored by their form tutors, alongside ensuring all staff maintain high
expectations regarding the standard of work and behaviour seen in and out of class.

CPD will continue to be used effectively, with after-school Teaching and Learning
sessions planned to promote the use of a Focus-5 strategy in the classroom. They will
also support all staff through detailing strategies that work for the students, including

15



those identified as disadvantaged, that require particular focus in order to achieve their
full potential.

PowerHour, although well attended, is yet to ensure all students engage positively with
the purposeful working atmosphere it offers. PowerUp — a 15-minute, core-focussed
intervention for all students at the start of each PowerHour session — will be used to
address this, as well as ensuring that those disadvantaged students invited to
PowerHour as they need particular support are able to stay on with a subject specialist
to help them.

NTP funding was spent on school-based mentoring last year but it was difficult to
ensure the necessary number of staff to make this effective, as well as ensuring the
students that needed it most attended. This year, a bespoke tutoring package of
English and Maths will be designed in conjunction with class teachers but delivered by
an external provider during the half term holiday. This will ensure that other subjects
do not suffer and Attainment 8 scores for each student not adversely affected.
Attendance will be ensured through an incentive package, delivered through the
external provider.

To achieve and sustain improved attendance for all pupils, particularly our
disadvantaged pupils.

Weekly whole school attendance is improving but remains slightly below that being
recorded nationally, and is clearly below that targeted in this strategy, both at a whole-
school level and amongst the disadvantaged students.

2021-22 | 2022-23 Target National Average
(Year 7-10) (Term 1) (Term 1 2022-23)
Attendance 10.4% 8.5% below 5% 7.5%
PP attendance 18.5% 15.4% below 8% 11.9%
Persistent Absenteeism 34% 22% below 14% 22%
PP Persistent Absenteeism 59% 36% below 25% Data not available

Work continues through the Directors of Learning and School Inclusion Coordinator to
target those students who are persistent absentees (with attendance below 90%).

The new school software, epraise, is being used to reward those students with good
attendance but this is calculated on a weekly basis so that students whose attendance
is improving are not disadvantaged or discouraged. Physical rewards, redeemed at the
epraise shop, may further incentivise 100% attendance each week.
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Improved literacy amongst PP students.

Being able to meet together for whole-school CPD has facilitated the re-conception of
the Larkmead literacy strategy, enabling the school to better work towards the intended
outcomes listed earlier.

This, coupled with the use of pre-read, read and re-read, and the regular use of
standardised reading score, as listed on all annotated seating plans, will ensure
students are better able to access the curriculum and understand context of all written
material.

Improved metacognitive and self-regulatory skills among disadvantaged pupils
across all subjects.

Faster reaction to poor Attitude to Learning 2 scores (learning outside the classroom)
given on student tracking and the introduction of a KS3 homework club has ensured
that students for whom homework is either difficult or onerous to complete are far
better catered for.

In addition, laptops are now available for loan to any student who requires one and,
following the introduction of new software, the use of these can be better monitored
both from a safeguarding perspective and to ensure they are being deployed and used
effectively.

Further monitoring of AtL2 scores this year will hopefully see the desired improvement
as listed in the intended outcomes.

To achieve and sustain improved engagement in opportunities outside of the
classroom and aspiration amongst disadvantaged students.

Opportunities outside the classroom were obviously seriously affected by Covid-19 but
it is pleasing to see that this is no longer the case. With almost 50 extra-curriculum
clubs and societies on offer each term, Larkmead students have a huge number of
opportunities to choose from if motivated to do so. Work is now ongoing to make it
easier to sign up to these opportunities, through epraise, and to encourage
participation by those students that would otherwise not get involved.

Two PGL trips took place last year, both for the current Year 8 and the current Year 9
(Years 7 and 8 last year). Involvement by disadvantaged students, some of whom
received subsidised places, was as follows.
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Percentage involvement | Percentage involvement
(non-PP) (PP)
Year 7 78% (80 out of 103) 58% (15 out of 26)
Year 8 869% (98 out of 114) 69% (11 out of 16)

In addition, uniform funding and better advertising and awareness of nearly-new sales
has ensured that families for which the cost of uniform and PE kit is a barrier to
attending and learning are being better supported by the school and school community.

18




